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	Number and Algebra: (1) Apply basic addition facts and knowledge of place value and symmetry to combine or partition whole numbers; (2) Find fractions of sets, shapes, and quantities; (3) Create and continue sequential patterns with one or two variables by identifying the unit of repeat;   (4) Continue spatial patterns and number patterns based on simple addition or subtraction. 
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	Number and Algebra: (1) Apply basic addition facts and knowledge of place value and symmetry to combine or partition whole numbers; (2) Find fractions of sets, shapes, and quantities; (3) Create and continue sequential patterns with one or two variables by identifying the unit of repeat;  

 (4) Continue spatial patterns and number patterns based on simple addition or subtraction.


[image: image39.png]After3 Years
at School
Level2

\ Readil 2 /




[image: image40.png]The Literacy Learning Progressions
Years1,2,3,4,6,8 (Ministry of Education:2010)

Meeting the Reading and Writing Demands of the Curriculum




[image: image41.png]



[image: image42.png]@




[image: image43.jpg]el




[image: image44.png]At Above
Standard J§ Standard
(ATS) (ABS)





[image: image45.jpg]



[image: image46.png]At Above
Standard J§ Standard
(ATS) (ABS)





[image: image47.jpg][

]
o

MY

e,




[image: image48.jpg]B
3 [





	Number and Algebra: (1) Apply basic addition facts and knowledge of place value and symmetry to combine or partition whole numbers; 

(2) Find fractions of sets, shapes, and quantities; (3) Create and continue sequential patterns with one or two variables by identifying the unit of repeat;   (4) Continue spatial patterns and number patterns based on simple addition or subtraction.
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	Number and Algebra: (1) Apply basic addition facts and knowledge of place value and symmetry to combine or partition whole numbers; 

(2) Find fractions of sets, shapes, and quantities; (3) Create and continue sequential patterns with one or two variables by identifying the unit of repeat;   (4) Continue spatial patterns and number patterns based on simple addition or subtraction.









	Geometry and Measurement: (1) Measure the lengths, areas, volumes or capacities, and weights of objects and the duration of events, using linear

whole-number scales and applying basic addition facts to standard units; (2) Sort objects and two- and three-dimensional shapes by their features, identifying categories within categories; (3) Represent reflections, translations, and rotations by creating and describing patterns; (4) Describe personal locations and give directions, using whole-number measures and half- or quarter-turns.













	Geometry and Measurement: (1) Measure the lengths, areas, volumes or capacities, and weights of objects and the duration of events, using linear

whole-number scales and applying basic addition facts to standard units; (2) Sort objects and two- and three-dimensional shapes by their features, identifying categories within categories; (3) Represent reflections, translations, and rotations by creating and describing patterns; (4) Describe personal locations and give directions, using whole-number measures and half- or quarter-turns.











	Geometry and Measurement: (1) Measure the lengths, areas, volumes or capacities, and weights of objects and the duration of events, using linear

whole-number scales and applying basic addition facts to standard units; (2) Sort objects and two- and three-dimensional shapes by their features, identifying categories within categories; (3) Represent reflections, translations, and rotations by creating and describing patterns; (4) Describe personal locations and give directions, using whole-number measures and half- or quarter-turns.













	Statistics: (1) Investigate questions by using the statistical enquiry cycle (with support) to gather and display category and simple whole-number data; (2) Interpret displays in context; (3) Compare and explain the likelihoods of outcomes for a simple situation involving chance.









	Statistics: (1) Investigate questions by using the statistical enquiry cycle (with support) to gather and display category and simple whole-number data; (2) Interpret displays in context; (3) Compare and explain the likelihoods of outcomes for a simple situation involving chance.












	Strand and Standard/s: 












	Reading: After three years at school, students will read, respond to, and think critically about fiction and non-fiction texts at the Gold level of Ready to Read (the core instructional series that supports reading in the New Zealand Curriculum).





	Fiction Texts at Gold Level
	WBS
	BS
	ATS
	ABS
	Dates/Notes/Comments

	Students will read


	
	
	
	
	

	Students will respond to


	
	
	
	
	

	Students will think critically


	
	
	
	
	


	Non-Fiction Texts at Gold Level
	WBS
	BS
	ATS
	ABS
	Dates/Notes/Comments

	Students will read


	
	
	
	
	

	Students will respond to


	
	
	
	
	

	Students will think critically


	
	
	
	
	









	Reading: After three years at school, students will read, respond to, and think critically about fiction and non-fiction texts at the Gold level of Ready to Read (the core instructional series that supports reading in the New Zealand Curriculum).








	
	WBS
	BS
	ATS
	ABS
	Dates/Notes/Comments

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	







	Writing: After three years at school, students will create texts in order to meet the writing demands of the New zealand Curriculum as they work towards level 2. Students will use their writing to think about, record, and communicate experiences, ideas, and information to meet specific learning purposes across the curriculum.








	Texts will include, when appropriate
	WBS
	BS
	ATS
	ABS
	Dates/Notes/Comments

	Content, mostly relevant, that conveys several experiences, items of information, and/or ideas relating to a curriculum topic and that sometimes includes detail and/or comment.
	
	
	
	
	

	Mainly simple and compound sentences that vary in their beginnings and lengths and in the simple conjunctions used

	
	
	
	
	

	Attempts at some complex sentences.


	
	
	
	
	

	Some specific vocabulary that is appropriate to the content of the text.


	
	
	
	
	





	Writing: After three years at school, students will create texts in order to meet the writing demands of the New zealand Curriculum as they work towards level 2. Students will use their writing to think about, record, and communicate experiences, ideas, and information to meet specific learning purposes across the curriculum.
















	Texts will include, when appropriate
	WBS
	BS
	ATS
	ABS
	Dates/Notes/Comments

	Content, mostly relevant, that conveys several experiences, items of information, and/or ideas relating to a curriculum topic and that sometimes includes detail and/or comment.
	
	
	
	
	

	Mainly simple and compound sentences that vary in their beginnings and lengths and in the simple conjunctions used

	
	
	
	
	

	Attempts at some complex sentences.

	
	
	
	
	

	Some specific vocabulary that is appropriate to the content of the text.

	
	
	
	
	






	
	Topic Development
	Sentence Development and Language Structures
	Vocabulary Development
	Script Control
	Editing, Spelling, and Punctuation

	Foundation Stage
	- Texts may be exact copies of a model.

- Original texts are very short      ( 2 or 3 ideas) with minimal topic development.

-Ideas may be presented randomly.

-Towards the end of the Foundation Stage, ideas may be organised in an order appropriate to the text type.
	- Sentences show frequent or repeated use of a restricted range of modelled (learned) structures.

- Sentences are simple or compound (e.g., linked with “and”).

-There may be a range of different errors, some attributable to the learners age and some of their proficiency in English. These errors may include a lack of agreement of subject and verb (“he go”), incorrect word endings, omitted or overused articles (“the China”), incorrect verb forms, or overgeneralised use of a grammar rule (“I broked it”).
	- Most words are high frequency, and there is little topic specific vocabulary (unless it has been provided).
	-Letter formation is developing but is often variable.

-Towards the end of the Foundation Stage, writing usually shows appropriate use of upper and lower case letters.
	-The writing may show evidence of self-correction.

-Some words are spelt correctly, and there are attempts to spell words as they sound.

-There are often errors in the use of simple punctuation.

	Stage 1
	-Texts are longer (at least 6-8 sentences), with some organisation of the ideas.

-The main ideas may be expanded with details.
	-Sentences are mainly simple or compound (e.g., linked with “and”).
-The writing shows a reduced reliance on formulaic structures.

-Words like “because” indicate that the learner is beginning to expand texts by using complex sentence structures.

-Texts include linking words to signal the development of ideas (such as markers of time in a narrative or of cause and effect in an explanation).

-Errors in words and structures are likely to be frequent and obvious.

-Texts by learners who are literate in their first language may show attempts to use more complex structures but will often have intrusive errors.
	- Texts use a greater range of vocabulary. Most vocabulary is likely to be accurately spelt or show phonemic awareness. Attempts to use unfamiliar vocabulary show evidence of phonemic awareness.

-Texts use some learned topic-specific vocabulary. Words may be chosen to create an effect.
	- The script is generally readable.
	-There is some evidence of editing, usually teacher-directed.

-Many high-frequency words are spelt correctly, but there may be intrusive errors.

-Writing may show some awareness of additional punctuation features and control over full stops.

	Stage 2
	- Topics are developed in stages, using an appropriate paragraph structure.
- Ideas are linked and organised, although they may simply be listed at times.
	- Texts include a range of different sentence beginnings and structures (such as use of relative clauses).
- The writing shows an increasing use of subordinate clauses.

- The writing may use modal verbs (e.g., “might”, “should”).

- A range of errors in language forms and structures is likely to be evident (e.g., run-on sentences or inaccuracies in, or omissions of, elements of a complex verb phrase).

-Texts may show overuse of a recently learned structure.
	- The writing shows a strong personal voice developing through deliberate choice of appropriate vocabulary.
-There may be some evidence of less appropriate language choices, perhaps from direct translation, e.g., use of “companion” instead of “friend”.

-Texts may have insufficient topic-specific or formal vocabulary for the task or context.
	- The script is controlled and legible.
	- The text shows some evidence of accurate editing.
- The writing shows evidence of attention to specific points, such as distinguishing between homonyms (“their” and “there”; “to”, “too”, and “two”; and so on).

-Contractions are used appropriately.

	Stage 3
	- Topics are developed according to the purpose of the task.
-Topics are sustained and organised logically and coherently in stages. Ideas are linked with appropriate use of a range of connectives (e.g., “however”, “therefore”).

-Texts may follow a model closely.
	- Texts include varied and complex sentence structures and/or sentence types appropriate to the writing purpose, often with errors.
-Some incorrect structures are still likely to be seen at times, such as inaccurate use of articles or lack of subject-verb agreement.
	- Words are chosen from an expanding bank of general, technical, and academic vocabulary in a range of curriculum and topic areas. In less familiar topic areas, the vocabulary may revert to more general or vague word choices (e.g., “things”).
-Words are mostly chosen appropriately to meet the purpose for writing and to create specific effects, such as using literary devices for humour or consciously choosing features of persuasive language.

-Direct translations may lead to inappropriate word choices.
	- The writing style is now established, and there is little likelihood of the learner changing how they form their letters.
	- The writing shows evidence of independent, accurate editing.
-Surface features are generally controlled consistently, although in unfamiliar topic areas or under time pressure in formal assessments, control may be reduced.


This could be used as a reference for the teacher, or the areas where the child has achieved could be highlighted and attached to their assessments.
















































	Topic/ Context

	Well Below Standard (WBS)

	Below Standard (BS)

	At Standard (ATS)

	Above Standard (ABS)


	
	B:                G:     

M:               E:             O:
	B:                  G:     

M:                 E:               O:
	B:                  G:     

M:                 E:               O:
	B:                  G:     

M:                 E:             O:

	Years 0/1 & 2 = L.1  Years 3 & 4 = L.2  Years 5 & 6 = L.3  Years 7 & 8 = L.4
Assessment Trends: B = Boys, G = Girls, M = Māori , E = European, O = Other

	Notes/Successes/Barriers/Concerns/Future Actions:






Children’s names can be written in the below boxes depending on their National Standards achievements. This form has been invented to list class/group assessments. Alternatively, instead of writing in the children’s names, the teacher could write in numbers of how many children in each area achieved so children’s names are not used but results can still be reported to staff/ BOT etc. 
	


	Vision
	Confident
	Connected
	Actively Involved
	Lifelong Learners

	Principles
	High Expectations
	Treaty of Waitangi
	Cultural Diversity
	Inclusion
	Learning to Learn
	Community Engagement
	Coherence
	Future Focus

	Values
	Excellence
	Innovation, Inquiry and Curiosity
	Diversity
	Equity
	Community and Participation
	Ecological Sustainability
	Integrity

	Key Competencies
	Thinking
	Using Language, Symbols and Texts
	Managing Self
	Relating to Others
	Participating and Contributing

	New Zealand Official Languages
	English
	Māori
	Sign Language
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	Reading Ages / Levels
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	Year 0/1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6
	Year 7
	Year 8



	


	New Zealand Curriculum Level for Year 3 Students:       1        2        3        4

	Vision
	Confident
	Connected
	Actively Involved
	Lifelong Learners

	Principles
	High Expectations
	Treaty of Waitangi
	Cultural Diversity
	Inclusion
	Learning to Learn
	Community Engagement
	Coherence
	Future Focus

	Values
	Excellence
	Innovation, Inquiry and Curiosity
	Diversity
	Equity
	Community and Participation
	Ecological Sustainability
	Integrity

	Key Competencies
	Thinking
	Using Language, Symbols and Texts
	Managing Self
	Relating to Others
	Participating and Contributing

	New Zealand Official Languages
	English
	Māori
	Sign Language


	National Standards: Year 3       NZ Curriculum: Level 2
	2
	0
	1
	0

	Term (1 Year Cycle)
	T1
	T2
	T3
	T4

	Mathematics


Number and Algebra Standards


	In contexts that require them to solve problems or model situations, students will be able to:

	
	apply basic addition facts and knowledge of place value and symmetry to combine or partition whole numbers
	
	
	
	

	
	apply basic addition facts and knowledge of place value and symmetry to find fractions of sets, shapes, and quantities; 
	
	
	
	

	
	create and continue sequential patterns with one or two variables by identifying the unit of repeat; 
	
	
	
	

	
	continue spatial patterns and number patterns based on simple addition or subtraction.
	
	
	
	

	
	
	
	
	
	

	Mathematics
Geometry and Measurement Standards


	In contexts that require them to solve problems or model situations, students will be able to:

	
	measure the lengths, areas, volumes or capacities, and weights of objects and the duration of events, using linear whole-number scales and applying basic addition facts to standard units; 
	
	
	
	

	
	sort objects and two- and three-dimensional shapes by their features, identifying categories 

within categories; 
	
	
	
	

	
	represent reflections, translations, and rotations by creating and describing patterns; 
	
	
	
	

	
	describe personal locations and give directions, using whole-number measures and half- or quarter-turns. 
	
	
	
	

	
	
	
	
	
	

	Mathematics
Statistics  Standards


	In contexts that require them to solve problems or model situations, students will be able to:

	
	investigate questions by using the statistical enquiry cycle (with support) to gather and display category and simple whole-number data 
	
	
	
	

	
	investigate questions by using the statistical enquiry cycle (with support) to interpret displays in context; 
	
	
	
	

	
	compare and explain the likelihoods of outcomes for a simple situation involving chance.

	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	English

Reading

Standards


	After three years at school, students will read, respond to, and think critically about fiction and non-fiction texts at the Gold level of Ready to Read (the core instructional series that supports reading in the New Zealand Curriculum).
Key charachteristics of texts at Gold level: 

Texts at Gold level have been designed with characteristcs that include:  

	
	• some unfamiliar contexts and settings; 
	
	
	
	

	
	• shifts in time and/or place; 
	
	
	
	

	
	• (in narrative texts) many characters and events and more than one storyline; 
	
	
	
	

	
	• a mix of explicit and implicit content within text and illustrations that requires students to make connections between ideas in the text and their prior knowledge in order to make simple inferences; 
	
	
	
	

	
	• some pages with no illustrations; 
	
	
	
	

	
	• some unfamiliar words and phrases, the meaning of which is supported by the context or illustrations, including descriptive vocabulary, subject-specific vocabulary, and commonly used words that have multiple meanings; 
	
	
	
	

	
	• visual language features such as subheadings, text boxes, footnotes, glossaries, indexes, and diagrams and maps that are clearly explained and linked to the body text; 
	
	
	
	

	
	• ideas and information organised in paragraphs; 
	
	
	
	

	
	• a variety of sentence structures, including complex sentences; 
	
	
	
	

	
	• frequent use of dialogue, some of which is not explicitly attributed, and more than one character speaking on a page.

	
	
	
	

	
	
	
	
	
	

	


	New Zealand Curriculum Level for Year 3 Students:       1        2        3        4

	Vision
	Confident
	Connected
	Actively Involved
	Lifelong Learners

	Principles
	High Expectations
	Treaty of Waitangi
	Cultural Diversity
	Inclusion
	Learning to Learn
	Community Engagement
	Coherence
	Future Focus

	Values
	Excellence
	Innovation, Inquiry and Curiosity
	Diversity
	Equity
	Community and Participation
	Ecological Sustainability
	Integrity

	Key Competencies
	Thinking
	Using Language, Symbols and Texts
	Managing Self
	Relating to Others
	Participating and Contributing

	New Zealand Official Languages
	English
	Māori
	Sign Language


	National Standards: Year 3       NZ Curriculum: Level 2
	2
	0
	1
	0

	Term (1 Year Cycle)
	T1
	T2
	T3
	T4

	English

Writing

Standards
	After three years at school, students will create texts in order to meet the writing demands of the New zealand Curriculum as they work towards level 2. Students will use their writing to think about, record, and communicate experiences, ideas, and information to meet specific learning purposes across the curriculum.

Key charachteristics of texts that students read at this level are as follows: 
Students will write for a range of different purposes linked to the curriculum, using a process and drawing on the knowledge, skills, and attitudes that will help them achieve their purpose. The knowledge, skills, and attitudes expected 

at this level, including those needed for spelling and punctuation, are described in the Literacy Learning Progressions.
Students will independently write texts that are clearly directed to a particular audience. They will organise their texts according to a basic structure that meets their purpose for writing (for example, a story with a beginning, a middle, and an end). These texts will include, when appropriate:

	
	• content, mostly relevant, that conveys several experiences, items of information, and/or ideas relating to a curriculum topic and that sometimes includes detail and/or comment; 
	
	
	
	

	
	• mainly simple and compound sentences that vary in their beginnings and lengths and in the simple conjunctions used; 
	
	
	
	

	
	• attempts at some complex sentences; 
	
	
	
	

	
	• some specific vocabulary that is appropriate to the content of the text.
	
	
	
	





	Well Below Standard (WBS)

	Below Standard (BS)

	At Standard (ATS)

	Above Standard (ABS)


	B:             G:     

M:            E:          O:
	B:             G:     

M:            E:          O:
	B:             G:     

M:            E:            O:
	B:             G:     

M:            E:            O:

	Years 0/1 & 2 = L.1  Years 3 & 4 = L.2  Years 5 & 6 = L.3  Years 7 & 8 = L.4
Assessment Trends: B = Boys, G = Girls, M = Māori , E = European, O = Other

	Notes:










Teacher Notes about this Resource. Year 3 NZ National Standards for Reading, Writing, Maths.


Contents:		(1) Assessment Examples and Children’s Worksheets (Mathematics N&A, G&M, S); (2) Mathematics Blank Master for teacher to write in their own assessment examples; (3) Assessment/Data Checklist for English – Reading; (4) The Literacy Learning Progressions (Reading and Writing) (NB: there are no Literacy Learning Progressions for Years 5 or 7); (5) Assessment/Data Checklist for English – Writing; (6) Writing Matrix from English Language Learning Progressions (Stages: Foundation, Stage 1, Stage 2, Stage 3); (7) Individual Pupil Overall National Standards Report/Data Collection Sheet (English + Maths); (8) Class/Group Overall National Standards Report/Data Collection Sheet (English + Maths); (9) Individual Pupil Tracking Graph (English + Maths) showing achievement through Years 1-8; (10) Teachers Tracking Sheets for Year 3 English and Mathematics National Standards.


Please note that this resource is only one teacher’s idea of trying to fit in the National Standards in a workable way for educators already busy schedules. It has not been written as an absolute. It has been written for the Primary School levels (Years 1-8, Levels 1-4). I have attempted to try and make the resources complementary of each other in that one form/assessment/the achievement reports, serve a number of purposes rather than having to invent the wheel for various purposes. That is, that I have come from the point of view as a Teaching Principal, so that data collected can be used for staff meetings, curriculum reviews, reporting to parents, reporting to the BOT’s etc. I have also tried to come from the point of view of how I would incorporate the National Standards documents in my teaching/school. All of the Assessment Example Tasks are copies of the tasks as shown in the National Standards. I have attempted to put these into sheets where teachers/principals are able to use this as an example and not only have the task on the sheet, but also allowing the children’s answers and your assessment all on the one form. A blank form has also been included for Maths so teachers/principals can make up their own to start collecting a bank of various assessment tasks. As always, as times goes on, things will change and I have also attempted to keep this in mind, (this is written in WORD), so if you have the document in WORD, you can edit any of the resource to best suit you and your school. It is important to ensure that the areas of Reading, Writing and Mathematics (National Standards) continue to be a part of (and not exclusive) of the whole curriculum, to ensure that not only all other curriculum areas are taught, assessed and evaluated in balance, but that Reading, Writing and Mathematics is not over assessed at the expense of other areas. That is that all curriculum areas (not just those as part of the National Standards) are done in balance to ensure we all continue working to the shared vision of continually doing the very best for the children in all curriculum areas within our schools.


Please remember that this is only one teacher's idea of a possible starting point, and it is not endorsed in any way by the MOE.


As always, there are no set rules, and use the resource in any way that best suits you and your situation. I hope it saves you a bit of time as you head into incorporating the National Standards in your class/school.


Resources used in making this resource (all New Zealand Ministry of Education documents): The New Zealand Curriculum Reading and Writing Standards for Years 1-8, The New Zealand Curriculum Mathematics Standards for Years 1-8, The English Learning Progressions Years 1-4 and Years 5-8, The New Zealand Curriculum (2007) for English-Medium teaching and learning in years 1-13, The Literacy Learning Progressions: Meeting the Reading and Writing Demands of the Curriculum.











Chris Stevenson – March, 2010








Childs Name:			Class (Level):	Room :	Teacher:











Marking Guidelines


The student could use “making tens” (e.g., “18+2=20; that leaves 6 remaining from the 8; 20+6=26”) or apply their knowledge of doubles and place value (e.g., “18=10+8; first add the 8, then the 10; 8+8=16, 16+10=26”).


If the student responds very quickly because they know the fact 18+8=26, this also meets the expectation. If the student counts on, they do not meet the expectation.





You have 18 turtles, and you buy another 8 turtles from the pet shop. How many turtles do you have now?





    Students Answers and Workings (or attach)





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:





Teacher notes / observations for the above task (if any).





Teacher notes / observations for the above task (if any)











87 people are at the pōwhiri (welcome). 30 of the people are tangata whenua (locals). The rest of the people are manuhiri (visitors). 


How many manuhiri are there?





Marking Guidelines


The student uses place value knowledge, combined with either addition or subtraction, to solve the problem. They may add on (30+50=80, 80+7=87) or subtract (80-30=50, so 87-30=57). If they use counting up or back in tens (e.g. 40, 50, 60, 70, 80, 87), they do not meet the expectation.


If they use a pencil and paper method to subtract 0 from 7 and 3 from 8, this doesn’t necessarily demonstrate enough understanding of place value to meet the expectation. If they use this method, they must show that they understand the place value of the digits and that they are not treating them all as ones.








   Students Answers and Workings (or attach)





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:








Teacher notes / observations for the above task (if any).





Childs Name:			Class (Level):	Room :	Teacher:











Here is a string of 12 sausages to feed 3 hungry dogs. Each dog should get the same number of sausages.


How many will each dog get?





Marking Guidelines


The student applies basic addition facts to share out the sausages equally between the dogs. Their thinking could be based on doubles or equal dealing-for example, 5+5+2=12, so 4+4+4=12 (redistributing 1 from each 5), or 6+6=12, so 4+4+4=12, or 2+2+2=6, so 4+4+4=12.


If the student solves the problem by one-to-one equal sharing they do not meet the expectation. If they solve the problem using multiplication facts (3x4=12 or 12÷3=4), they exceed the expectation.





    Students Answers and Workings (or attach)





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:





Teacher notes / observations for the above task (if any).





Teacher notes / observations for the above task (if any)











Marking Guidelines


The student identifies the two variables (shape and colour) in the pattern. They might look at the variables separately and identify the unit of repeat for each (“Yellow, blue, red” and “Triangle, circle”). Or they might look at the variables together to identify the complete unit of repeat (“Yellow triangle, blue circle, red triangle, yellow circle, blue triangle, red circle”). They continue the pattern until they identify that the shape on number 14 is a blue circle. If the student recognises that multiples of 2 in the pattern are circles and multiples of 3 are red and uses this information to solve the problem, they exceed the expectation.





Look at the illustration of the pattern above.


1. What shape goes on the number 14 in this pattern? 


2. What colour will it be?





  Students Answers and Workings (or attach)





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:








Teacher notes / observations for the above task (if any).





Childs Name:			Class (Level):	Room :	Teacher:











Your teacher will give you 3 pencils of different lengths and a ruler. Use the ruler to find the length of each pencil.


How much longer is the green pencil than the red pencil?





Marking Guidelines


The student correctly measures the length of each pencil to the nearest centimetre: they align the end of the pencil with zero on the scale and read off the measure correctly. They apply basic addition facts to find the difference in length between the green and red pencils (e.g., for 12 centimetres and 9 centimetres: “3 centimetres, because 10+2=12, so 9+3=12”; or “3 centimetres, because I know 9+3+12”).





   Students Answers and Workings (or attach)





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:





Teacher notes / observations for the above task (if any).





Teacher notes / observations for the above task (if any)











Marking Guidelines





The student uses reflective symmetry through repeated halving to partition the circle into eighths.





Your teacher will give you a circle of paper. 


Now fold this circle into 8 equal-sized pieces.





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:








 Students Answers and Workings (or attach)





Teacher notes / observations for the above task (if any).





Childs Name:			Class (Level):	Room :	Teacher:











Your teacher will give you a metre ruler or tape measure and will show you the diagram on the left.





Marking Guidelines








The student provides a set of instructions that are accurate enough for a visitor to find their way to the classroom door from the library. If the student specifies compass directions or clockwise or anti-clockwise turns, they exceed the expectation.





   Instructions (attach the child’s instructions)





Write a set of instructions to explain to a visitor how to get from the library door to the classroom door. Make sure you include any right or left turns and distances in metres. You can use pictures to give the instructions like the illustrations/pictures used above.





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:





Teacher notes / observations for the above task (if any).





Teacher notes / observations for the above task (if any)











Marking Guidelines


The student sorts the whole-number data into groups. They may display the data in enclosed groupings or in a more organised display such as a bar graph 


The student makes a statement about the number of people living in students’ houses, based on their sorting of the data, for example, “There are lots of different numbers of people living in houses, from 2 to 9” or “5 is the most common number of people”.





Each student writes the number of people that usually live in their house on a square piece of paper or a sticker.








  Students Answers and Workings (or attach)


1. How many people live in the houses of students in our class? Arrange the squares to find out. 








2. What can you say about your arrangement?








Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:








Teacher notes / observations for the above task (if any).





Childs Name:			Class (Level):	Room :	Teacher:











Marking Guidelines


The student classifies the probability of getting each colour (“Blue is most likely, and red is least likely”).


They discuss the numbers and colours of cubes to explain their answer (e.g., “There are 3 blue cubes and only 1 red cube”).


If the student gives the probabilities as fractions (e.g., “There is a one-half chance of blue”), they exceed the expectation. If they explain the likelihoods without reference to the number of cubes (e.g, “Yellow is my lucky colour” or “I always get red”), they do not meet the expectation.





Watch the teacher as they put 3 blue cubes, 2 yellow cubes, and a red cube into a bag. Put your hand in the bag and take out a cube, but don’t look at it.


1. What colour is the cube most likely to be? Explain why.


2. What colour is it least likely to be? Explain why.





   Students Answers and Workings (or attach)





Standard Attained for this Assessment Task (just tick the appropriate box on the left)


Date this task was completed:





Teacher notes / observations for the above task (if any).





Childs Name:			Class (Level):	Room :	Teacher:











Marking Guidelines/ Administration/Notes/Comments





Teacher Created Tasks for Pupils.





Standard Attained for this Assessment Task (just tick the appropriate box below)


Date/s this task was completed:





   Students Answers and Workings (or attach)





Teacher notes / observations for the above task (if any).





Childs Name:			Class (Level):	Room :	Teacher:











Ready To Read Text/s used as part of this assessment /data gathering:





National Standard for Reading at Year 3 


(after 3 years at school).





Students meeting the standard at this level can read seen texts at Gold level with at least 90 percent. accuracy








   List any attachments/supporting documentation





Childs Name:			Class (Level):	Room :	Teacher:











Years 6/7/8 + child may be working within these two lines to be working “At the Standard” for this level.





Years 5/6 child may be working within these two lines to be working “At the Standard” for this level.





Years 4/5 child may be working within these two lines to be working “At the Standard” for this level.





Years 1/2 child may be working within these two lines to be working “At the Standard” for this level.





Years 2/3 child may be working within these two lines to be working “At the Standard” for this level.





Years 3/4 child may be working within these two lines to be working “At the Standard” for this level.





NB: These level mergers are not from the MOE. They are only one possible guide (my own idea) as a possible reference guide for the teacher, to try and link all three as close together as possible.





National Standard for Writing at Year 3 


(after 3 years at school).





Overall Achievement for this area at this level.





   List any attachments/supporting documentation/notes etc





Data used for:			





Teacher/s:			





Year: 2010





School: 





General Level/s:			





Child’s Name:			





Gender:			





Age:			





Room/Class:			





Years:			





Maths: Algebra





Students Current Learning Goals





Student Achievement and Progress so far








Maths: Number





Students Current Learning Goals





Achievement Status


(tick / circle)





Achievement Status


(tick / circle)





Student Achievement and Progress so far








What we are doing to support their learning








What we are doing to support their learning








What we are doing to support their learning








Students Current Learning Goals





Student Achievement and Progress so far








Maths: Geometry





Year


3





Student Achievement and Progress so far








Students Current Learning Goals





Maths: Measurement





What we are doing to support their learning








Achievement Status


(tick / circle)





Achievement Status


(tick / circle)





Data used for:			





Teacher/s:			





Date: 2010





School: 





General Level/s:			





Child’s Name:			





Gender:			





Age:			





Room/Class:			





Years:			





English: Reading





Students Current Learning Goals





Student Achievement and Progress so far








Maths: Statistics





Students Current Learning Goals





Achievement Status


(tick / circle)





Achievement Status


(tick / circle)





Student Achievement and Progress so far








What we are doing to support their learning








What we are doing to support their learning








What we are doing to support their learning








Students Current Learning Goals





Student Achievement and Progress so far








English: Writing





Year


3





Student Achievement and Progress so far








Students Current Learning Goals











What we are doing to support their learning








Achievement Status


(tick / circle)





Achievement Status


(tick / circle)





Date/Year/Term:





Teacher:





Class:	





School:	





Year


3





General Curriculum Levels: 	





Year/s:			





Based on Curriculum Area:			





D.O.B:	





Child’s Name:	





School:	





Number


(Maths)





Algebra


(Maths)





Geometry


(Maths)





Measurement


(Maths)





Statistics


(Maths)





Writing


(English)





Reading


(English)





Teacher Notes:

















Year


8





Year


5





Year


4





Year


3





Year


2





Year


1





Year


7





Year


6





Childs Name:			Class (Level):	Room :	Teacher:











“The Literacy Learning Progressions: Meeting the Reading and Writing Demands of the Curriculum”,  is the document produced by the Ministry of Education to support 2010 National Standards in Reading and Writing.





When students at this level read, respond to, and think critically about texts, they:





-Monitor their reading, drawing on a variety of strategies (at the sentence, paragraph, and whole-text level) when there comprehension breaks down





-Integrate and use a variety of comprehension strategies, including (1) making connections between ideas in the text and their prior knowledge in order to make simple inferences; (2) identifying and keeping track of ideas and information across longer sections of text and looking for connections between ideas and information; (3) evaluating information and ideas within a text in terms of their purpose for reading; (4) identifying a writers’ purpose for writing and explaining how they identified it, using evidence from the text.








They draw on knowledge and skills that include:





-automatically reading all high frequency words





-Articulating and using a variety of decoding strategies appropriately when they encounter unfamiliar words (e.g., by recognising syllables within words or by applying their knowledge of regular and irregular spelling patterns)





-Knowing the meanings of some common prefixes (e.g., un-, re-, in-, dis-) and suffixes (e.g., -s, -es, -ed, -ing, -ly, -er, -less, -full) and understanding how they affect the meanings of words





-Knowing the synonym=ms for, and multiple meanings of, many common words (e.g., left, might, right, fine)





-Applying their knowledge of word families, collocations, and sentence or phrase structures to find the meanings of unknown words





-Looking for information in visual language features (such as text boxes in non-fiction texts)





-Understanding the purpose of basic punctuation





National Standards for Reading at Year 3 


(after 3 years at school).





Overall Achievement for this area at this level.





   List any attachments/supporting documentation/notes etc





Childs Name:			Class (Level):	Room :	Teacher:











“The Literacy Learning Progressions: Meeting the Reading and Writing Demands of the Curriculum”,  is the document produced by the Ministry of Education to support 2010 National Standards in Reading and Writing.





They draw on knowledge and skills that include:


-Using increasingly specific words and phrases (e.g., adjectives and more precise nouns and verbs) that are appropriate to the content of the text


-Using their visual memory to spell personal vocabulary and high frequency words (e.g., many words from Essential Lists 1-4 and some from List 5 and 6)


-Encoding (spelling) unfamiliar words by: (1) using their knowledge of phoneme-grapheme relationships, along with their developing awareness of spelling conventions, to select correct spelling patterns for sounds in words (e.g., spelling the k sound correctly in both ‘catch’ and ‘kitchen’); (2) applying their growing knowledge of useful spelling rules (e.g., the rules relating to adding simple plural suffixes such as those in baby/babies and half’/halves) and their growing knowledge of morphology (e.g., adding a ‘d’ to ‘hear’ to make ‘heard’; (3) Applying their expanding knowledge of graphemes (e.g., graphemes such as or, awe, oar, and oor, which record similar sounds) to write words correctly


-Using simple written language features (such as alliteration) and visual language features (such as labelled diagrams) to support meaning


-Writing all upper case and lower case letters correctly, legibly, and fluently


-Using a basic text structure to organise their text effectively for its purpose (e.g., a story with a beginning, a middle, and an end)


-Using both simple and compound sentences that vary in their beginnings and lengths (and in the simple conjunctions used) and that are usually grammatically correct


-Attempting to write complex sentences


-Constructing sentences in which the tenses are mostly consistent


-Using capital letters, full stops, questions marks, and exclamation marks correctly





When students at this level create texts, they:


-Use planning strategies to organise ideas for writing (e.g., by using lists and mind maps that distinguish main ideas from details) and to generate language for writing


-Create content, mostly relevant, that conveys several experiences, items of information, and/or ideas relating to the topic or task and that sometimes includes details and/or comment


-Revise and edit their writing for sense and impact and give their peers feedback on their writing


-Proofread their writing to check the spelling, grammar, and punctuation, drawing on their own developing knowledge about words and sentence construction and using classroom resources such as junior dictionaries


-Publish, where appropriate, in a variety of media, depending on their purpose and audience








National Standards for Writing at Year 3 


(after 3 years at school).





Overall Achievement for this area at this level.





List any attachments/supporting documentation/notes etc








